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UNIT 008 (Part 1)  

Roles, Responsibilities and Relationships 

in Lifelong Learning: 

ESSAY 

Introduction: 

 

My name is Mavarine Du-Marie, and I am a certified Teacher and NVQ Assessor in 

Business Administration and Communications in the Lifelong Learning Sector. As a 

new entrant in this integration essay I will explain the roles, responsibilities and 

boundaries with reference to the LLUK standards, in terms of the key aspects of 

the legislative requirements. I will make clear the importance as a teacher 

concerning the values of disciplinary awareness, by briefly referring to ‘A 

Profession In Crisis’ (Robson, 1998) in terms of the boundaries within the teaching 

role in regards to my autonomy and my responsibilities in the practice of teaching.  

 

Whilst touching upon the responsibilities with reference to the LLUK standard, in 

terms of their code of practice regarding professionalism within the role of a 

teacher, in connection to what it means for a new entrant, from the requisites of 

‘Developing Professional Knowledge and Competence’ (Eraut, 1994) as to be able 

to evaluate the contribution made to the quality of the learning cycle that feeds 

back in developing my own practice for the potential benefit of the learners, to 

ensure they are supported and motivated to learn to achieve their goals.   

 

As in my definition of what having a ‘Dual Professionalism’ means that my role 

would be as a proactive practitioner of skills and knowledge, for the responsibility  

necessitates ‘How Professionals Learn Through Work’ (Eraut, 1998) in terms of the 

impact it has for a teacher, in identifying their own needs, as well as the students, 

in the learning environment, due to implementing a range of teaching and learning 

methods to encourage consideration of learner feedback and in identifying barriers 

to communication as a teacher. 

 

And lastly, to encapsulate it all, I will be explaining the concept of the ‘Community 

of Practice’ using the theory of Wesseley (2002) with regards to sharing and 
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supporting a teacher in their development to enrich their practice as I believe, this 

embodies the principles that form the basis for promoting appropriate behaviour 

and a holistic value for others, including their learners. 

 

Roles, Responsibilities and Boundaries LLUK Standards: 

 

As a new entrant in teaching, the roles and responsibilities are important, because  

the code of practice is about the embedded professional values, such as reflecting 

and evaluating the practice of teaching, or the profession will end up in crisis, for 

the changes that occurred since the introduction of the Further and Higher 

Education Act (1992) that defined and demarcated the boundaries of the work was 

substantial, what with “…the pushes and pulls that the sector has been subject to 

have impacted here most significantly of all, and have certainly contributed to a 

further weakening of professional boundaries (such as they exist at all) and to 

continuing low levels of professional autonomy…”  (Robson, 1998) thereby 

affecting the boundaries which were already in place and those that are currently in 

use. Therefore, teachers in their roles and responsibilities should be committed to 

improving the quality of their methods to evaluate the efficiency and effectiveness 

of their own teaching, as the impact on learners would be a greater understanding  

their capacities, that is, from closing the gap of discontentment to being open to 

significant learning by the use of techniques that encourage student participation. 

 

Therefore from my understanding, boundaries within the standards of the LLUK 

(Domain A-F) work from directives and professional ethics to ensure there is 

minimal restriction of what could be achieved that facilitates educating the learner. 

For example, one of the boundaries relating to the roles and responsibilities would 

be the mis-judgement of limiting the strategy to a teacher’s learning style instead of 

that of learners’, which would have an impact on the effectiveness of that teaching 

session in a classroom of diverse students. And this boundary comes under the 

Equalities Act (2010) which extends to all the aspects of a person’s identity – 

known as ‘protected characteristics’ eg, gender, age, ethnic origin etc, so due 

regard must be taken to ensure that disadvantages are removed or minimised for a 

learner, secondly that steps are taken to meet different needs, and lastly, that a 
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teacher must encourage participation from the learners when it’s disproportionately 

low, and would be reflected in the educational institutes policy, such as for 

example, in the ‘Student Course Handbook’ it might mention that learners’ are 

entitled to receive additional learning support, as a responsibility of the teacher to 

identify from the assessments made for providing guidance in assist in lesson 

preparation.  

 

Another boundary might be the particular rule relating to the specialised subject, 

for example, the intellectual property guidelines, which comes under the Copyright, 

Designs and Patents Act (1998), thereby one of rules given by an educational 

provider might be that a teacher must always state the originator’s name, even if 

it’s a handout devised by a colleague, for It is essential to know the boundaries 

within a learning environment, as this might impede upon the value between 

professions and the teaching role, because it needs to give reference and 

authenticity to authorship to ensure collaboration in the learning environment is 

unhindered.  

 

In turn for students, this boundary might be reflected in the course assignments, as 

to how their written work is assessed by teachers, as it might be a barrier to 

learning and progression in the subject when they come to contextualise their 

work. For the boundary in place comes under the Human Rights Act (1950, Article 

10) allowing the students the ‘Freedom of Expression’ as to hold views and 

opinions, as well as to receive, impart information and ideas without interference 

by public authority.” So in the learning environment the teacher must ensure that 

all work done by the student adheres to these rights, which could be relevant to the 

appeals and complaints procedures; if it is found that they have been breached. 

 

Dual Professionalism and Professional LLUK standards: 

 

Thereat, my definition of ‘professionalism’ for a teacher is that they must be a role 

model for learners by being proactive in their own development. And these values 

are outlined by the LLUK from Domain A to F (LLUK, 2006) which states for the 
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Lifelong Learning Sector all the associated commitments that a teacher must 

engage in within the code of practice.  

 

For example, in ‘Domain B: Learning and teaching (BS1-BS5)’ it states that 

teachers must maintain, apply, communicate, collaborate and use a range of 

practices that marks theirs and the students’ progress. This means that teachers 

have to be aware of their teaching style, additionally, their own competence, as 

well as be accountable for the outcomes of their students’ learning, and sharing 

good practice for benchmarking with their colleagues.  

 

Moreover, this has relevance for any new entrant into teaching, for as stated 

“…We need to introduce student teachers to different kinds of theory, to share with 

them the discussion about using theory in practice and driving theory out of 

practice and to develop their capacity to theorize about what they are doing…” 

(Eraut, 1994), so with regards to ‘Dual Professionalism’ this means that teachers 

will need two competences and disciplines: one in their vocational specialism and 

another is teaching skills; an integration of two bridging disciplines that is 

articulated to others, from the benefit of experience. And as a new entrant teacher, 

it is important that skills don’t become stagnant, but to carry out continual 

professional development (vocational and teaching knowledge) so that a teacher 

can keep skills up-to-date to ensure currency in students’ knowledge skills.  

 

The Concept of Community of Practice: 

 

As a new entrant teacher, it’s essential to integrate the disciplinary perspectives; 

methodologies and experience, as a new entrant, because as stated “…you may 

be given sets of objectives or competencies, but the ‘real’ assessment will be 

whether your performance meets the expectations of significant others in your 

workplace…” (Eraut, 1998), so utilising the community that surrounds us, by 

engaging with colleagues and our peers who can provide effective guidance and 

support, which is what the ‘Community Practices’ (Wenger, 1998) tries to cultivate, 

is productive and crucial for teachers showing commitment to an inclusive 

approach with each other.  
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However, this has changed because there has been a “…distinct shift towards a 

managerialist stance, in the recent work on the concept [of Community Practices],” 

(Cox 2005, taken from Wenger, McDermott and Snyder 2002), but I believe, this 

creates a culture where if regulations are imposed and prevents teachers 

knowledge and skills being exchanged it is to the detriment of learners, so “…the 

proposition now is that managers should foster informal horizontal groups across 

organisational boundaries, is in fact a fundamental redefinition of the concept [by] 

‘coordinating’ communities of practice as a management ideology of 

empowerment.” (Cox, 2005) which I believe gives teachers further autonomy but 

within a structured framework rather than the loose informal practice that is 

haphazard as to whether a community of practice actually exists. 

 

One way to ensure this done in practice is by the concept of ‘Teaching Squares’ 

(Wesseley, 2002) that happens when four peers watch each other and engage in 

shared reflections, with regards to sharing and supporting their teaching 

development to enrich their practice. As Macpherson (2007) states “…your 

‘Teaching Squares’ experience offers you the opportunity to improve your own 

teaching by observing your ‘Square Partners’ in an actual classroom situation. It is 

NOT an invitation to offer feedback to improve your partners’ teaching.” For 

example, in practice this is done when the peer observer notices which teaching 

techniques work and which do not work, by watching an experienced teacher react 

to the class, an incident or experience within the classroom, that they can learn 

from the observation to make their own teaching effective.  

 

Thus the concept of ‘Teaching Squares’ is that its empathic thereby avoiding the 

critical approach of peer evaluation, “…[f]or a number of teachers the best part of 

teaching is the learning and growth they get from it. This can have a profound 

impact that challenges and changes your previously held values, beliefs and 

assumptions...” (Duckworth & Tummons, 2010) for this notion of theory to practice 

as a method lends itself to teachers in improving their role and responsibilities 

within a boundary of integration and within a community practice that can only 

benefit their learners in the long term. 
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Conclusion: 

 

Thereat, its important to fully understand the roles, responsibilities and boundaries 

as a new teacher because it has and gives credibility to the functions, instructions 

and guidance that comes from the teaching practice. It is important that all 

teachers in the FE sector adheres to a set of professional values because this 

allows them to create and maintain good working relationships which in the long 

term will enhance the learners experience. 
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